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•	 encouragement in the CAVTL 
One Year On Report (published in 
November 2014) to  “give further 
consideration to the particular 
characteristics and features of 
pre-vocational (as opposed to 
vocational) programmes”, which 
was considered to  demand “a 
particular set of considerations 
about design and content which 
�D�U�H���G�L���H�U�H�Q�W���I�U�R�P���W�K�R�V�H���U�H�O�D�W�H�G�� 
to vocational provision”;

•	 accelerating moves to local  
determination of FE and skills 
needs, devolution of associated 
funding and responsibility for  
the pattern of provision, and  
the introduction of localised  
commissioning models, and

•	 �L�G�H�Q�W�L�¿�F�D�W�L�R�Q���R�I���³�V�H�F�R�Q�G���F�K�D�Q�F�H�´��
learning as one of the two key 
functions of further education  
in the BIS Dual Mandate paper  
issued in March 2015, which 
�H�Q�Y�L�V�D�J�H�G���³�D�Q���)�(���V�H�F�W�R�U���F�R�Q�¿�G�H�Q�W��
and capable of reaching into its 
local community, joining up  
Ministerial Skills Funding Letter 
(December 2015) as “ addressing 
the needs of the most disadvan-
taged” and which suggested  
this would require partnership 
�Z�R�U�N�L�Q�J�����À�H�[�L�E�L�O�L�W�\�����D���F�O�H�D�U�� 
accountability framework and 
�D���U�R�E�X�V�W���L�Q�I�R�U�P�D�O���O�H�D�U�Q�L�Q�J���R���H�U��
which supports the hardest to 
reach to take steps back into life 
and work.

This work has been informed by impending changes to funding, notably  
�W�K�H���S�R�W�H�Q�W�L�D�O���H�Q�K�D�Q�F�H�G���À�H�[�L�E�L�O�L�W�L�H�V���D���R�U�G�H�G���E�\���F�U�H�D�W�L�R�Q���R�I���D�Q���D�G�X�O�W�� 
education budget.  

�'�H�V�N���E�D�V�H�G���U�H�V�H�D�U�F�K�����Y�L�V�L�W�V���W�R���V�L�[���S�U�R�Y�L�G�H�U�V���L�G�H�Q�W�L�¿�H�G���D�V���G�H�P�R�Q�V�W�U�D�W�L�Q�J���H���H�F�W�L�Y�H��
practice, and an invitation seminar have led to the publication of a suite of case 
studies and supporting papers, now available at:
�Z�Z�Z���H�[�F�H�O�O�H�Q�F�H�J�D�W�H�Z�D�\���R�U�J���X�N���V�H�D�U�F�K�"�F�R�Q�W�H�Q�W� �S�U�H���Y�R�F�D�W�L�R�Q�D�O���	� �6�H�D�U�F�K

�7�K�L�V���S�D�S�H�U���L�V���R���H�U�H�G���D�V���D���I�X�U�W�K�H�U���R�X�W�S�X�W���R�I���W�K�H���L�Q�T�X�L�U�\�����D�Q�G���L�V���G�H�V�L�J�Q�H�G���I�R�U�� 
use by providers who are involved in, or considering, the design and delivery  
of pre-vocational programmes, especially those addressing the needs of  
disadvantaged learners.  The paper is also likely to be of interest to those  
responsible for planning and commissioning local provision, and policy makers.

Introduction

�'�X�U�L�Q�J���W�K�H���O�D�W�W�H�U���S�D�U�W���R�I�������������D�Q�G���W�K�H���¿�U�V�W���P�R�Q�W�K�V�� 
of 2016 the Foundation, with active support from  

Indvaaonsc06 invoquiel beodering, the design d delivery of pre-vocational pro. Pppopndvabyable at:Decemb o Tm
5) as “aivery 
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The provider response

Providers visited, and seminar discussion, suggest that a meaningful response to 
�W�K�H���Q�H�H�G�V���R�I���W�K�R�V�H���O�H�D�U�Q�H�U�V���L�G�H�Q�W�L�¿�H�G���D�V���³�S�U�H���Y�R�F�D�W�L�R�Q�D�O�´���E�\���W�K�L�V���L�Q�T�X�L�U�\���U�H�T�X�L�U�H�V�� 

•	 a clear, values-based institutional mission; 

•	 a welcoming environment and learner-centred ethos;

•	 a co-design approach to programme planning, to stimulate engagement and 
to ensure relevance;

•	 an integrated approach to teaching, including curriculum design and  
delivery, developed together with professional colleagues and partners;
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�$�S�S�U�R�S�U�L�D�W�H���V�W�D���Q�J���D�Q�G���S�U�R�I�H�V�V�L�R�Q�D�O���S�U�D�F�W�L�F�H

•	 pre-vocational programmes for disadvantaged learners will be developed, 
�G�H�O�L�Y�H�U�H�G���D�Q�G���V�X�S�S�R�U�W�H�G���E�\���H�P�S�D�W�K�H�W�L�F���V�W�D�����F�D�U�H�I�X�O�O�\���V�H�O�H�F�W�H�G���R�Q���D�F�F�R�X�Q�W���R�I��
their values and commitment, and an ability to forge positive relationships 
and model desired behaviours; 

•	 �W�H�D�F�K�L�Q�J���D�Q�G���V�X�S�S�R�U�W���V�W�D�����D�U�H���O�L�N�H�O�\���W�R���D�G�R�S�W���D���W�H�D�P���E�D�V�H�G���D�S�S�U�R�D�F�K���W�R��
�G�H�O�L�Y�H�U�\�����D�Q�G���Z�L�O�O���Q�H�H�G���W�R���E�H���U�H�O�H�D�V�H�G���W�R���J�L�Y�H���W�L�P�H���W�R���H���H�F�W�L�Y�H���F�R���R�U�G�L�Q�D�W�L�R�Q��
�R�I���W�K�H���Z�R�U�N���R���H�U�H�G��

•	 programmes will be learner centred, relevant, activity-based and  
responsive; 

•	 �G�H�O�L�Y�H�U�\���L�V���O�L�N�H�O�\���W�R���E�H���R���H�U�H�G���L�Q���D���À�H�[�L�E�O�H���Z�D�\�����W�R���P�D�[�L�P�L�V�H���D�F�F�H�V�V�L�E�L�O�L�W�\����
and will incorporate blended learning opportunities to encourage learner 
independence. 

Leadership and management  
considerations

As implied from the above listing of features and characteristics of high quality 
pre-vocational provision, work on this agenda carries a range of challenges  
�I�R�U���L�Q�V�W�L�W�X�W�L�R�Q�D�O���O�H�D�G�H�U�V�K�L�S���D�Q�G���V�H�Q�L�R�U���P�D�Q�D�J�H�U�V���������,�Q�W�U�L�Q�V�L�F���H�[�S�H�Q�G�L�W�X�U�H���R�Q�� 
intensive initial and diagnostic assessment coupled with regular progress 
�U�H�Y�L�H�Z�V�����³�S�O�D�Q�Q�H�G���L�Q�´���À�H�[�L�E�L�O�L�W�L�H�V�����V�P�D�O�O���J�U�R�X�S���V�L�]�H�V�����W�K�H���X�V�H���R�I���V�S�H�F�L�D�O�L�V�W���V�W�D����
teams and securing necessary wrap-around learner and learning support are 
compounded by the costs of partnership working with a range of providers and 
�R�W�K�H�U���D�J�H�Q�F�L�H�V�����D�Q�G���O�L�D�L�V�R�Q���Z�L�W�K���D���P�L�[���R�I���I�X�Q�G�L�Q�J���V�R�X�U�F�H�V�����R�I�W�H�Q���Z�L�W�K���G�L�V�W�L�Q�F�W��
monitoring and reporting requirements.  This means the institution needs  
to have a strong, clear, values-based commitment to this area of provision,  
including governance arrangements which generate a strategic preparedness  
�W�R���F�R�P�P�L�W���U�H�V�R�X�U�F�H�V���W�K�D�W���P�D�\���Z�H�O�O���R�F�F�D�V�L�R�Q���L�Q�W�H�U�Q�D�O���F�U�R�V�V���V�X�E�V�L�G�\���D�Q�G���R�U�� 
�F�U�H�D�W�L�Y�H���J�H�Q�H�U�D�W�L�R�Q���R�I���D�G�G�L�W�L�R�Q�D�O���H�[�W�H�U�Q�D�O���L�Q�F�R�P�H���������7�K�L�V���L�V���O�L�N�H�O�\���W�R���E�H���E�D�V�H�G��
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•	 �V�H�F�X�U�L�Q�J���D�Q���R�U�J�D�Q�L�V�D�W�L�R�Q�D�O���H�W�K�R�V���Z�K�L�F�K���Z�H�O�F�R�P�H�V���H�[�S�H�U�L�P�H�Q�W�D�W�L�R�Q���D�Q�G�� 
creates opportunities for curriculum development and innovation;

•	 �H�Q�F�R�X�U�D�J�L�Q�J���D�O�O���V�W�D�����±���L�Q�G�L�Y�L�G�X�D�O�O�\�����L�Q���W�H�D�P�V�����D�F�U�R�V�V���D�Q�G���E�H�\�R�Q�G���W�K�H�� 
institution – to subject their work to continuous review and, through  
the proactive application of rigorous quality assurance processes, aim to 
improve the standard of work undertaken;     

•	 sharing successful practice, both internally and more widely in the locality, 
�D�Q�G���H�P�E�H�G�G�L�Q�J���H���H�F�W�L�Y�H���D�S�S�U�R�D�F�K�H�V���L�Q���R�W�K�H�U���D�U�H�D�V���R�I���F�X�U�U�L�F�X�O�X�P���G�H�V�L�J�Q��
and delivery;

•	 engaging learners formatively in their curriculum choices, selection of work 
�H�[�S�H�U�L�H�Q�F�H���S�O�D�F�H�P�H�Q�W�V���D�Q�G���U�H�Y�L�H�Z���R�I���S�U�R�J�U�H�V�V�����V�R���W�K�D�W���W�K�H�U�H���L�V���D���J�H�Q�X�L�Q�H�� 
element of co-design in the activities undertaken, leading to learners  
�H�[�S�D�Q�G�L�Q�J���W�K�H�L�U���K�R�U�L�]�R�Q�V���I�R�U���D�F�W�L�R�Q��

•	 celebrating learner achievements;

•	 �S�U�R�P�R�W�L�Q�J���W�K�H���Z�L�G�H�U���E�H�Q�H�¿�W�V���R�I���V�X�F�F�H�V�V�I�X�O���S�U�H���Y�R�F�D�W�L�R�Q�D�O���Z�R�U�N���Z�L�W�K�� 
disadvantaged learners within the locality.

These are issues which merit attention by providers already engaged in  
pre-vocational provision, by organisations considering developing such  
provision, and by bodies responsible for commissioning a local pattern of  
�)�(���S�U�R�Y�L�V�L�R�Q�����Z�K�H�U�H���R�S�W�L�R�Q�V���I�R�U���D���V�S�H�F�L�D�O�L�V�W���V�H�U�Y�L�F�H���X�Q�L�W���R�U�J�D�Q�L�V�D�W�L�R�Q���I�R�F�X�V�H�G���R�Q��
the engagement of and progression by disadvantaged learners of all ages might 
be worthy of consideration.




